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BHHRBEADRAICHEEL D2ET ZNH S 1 FE~ADEFHIGE
—— BEORRTHOZEEREETIL (MIM) 2BLT —

VB WA -H B OE MM eF R 2w s

BEDOEREBWT, FEFEHET 2 Z/EEE T 7 v, Multilayer Instruction Model
(MIM; ¥ « FHE - B « 578 » Vaughn, 2008) 2FEE L 72, ZEEEE T (MIM) 3.
FFIEFEOERICBOTIRTOTEL IR L, SIROBIEESEmEIND st AT —
V. Ist AT —VIREDATIRHUBHSTREOTELIINT 58E OEHRNTOR LR
WHETHZ 2nd AT —Y, TNTHERA, HUBZLLTFEDBEXL, LD FEREPET
EBhyigE L UTEBSNDE Srd AT —Y TSNS, KETIE, 3rd A7 —VEE
HEARIZDFED (CFFEH 7.2 K. F¥REZE 0.24) ~OREHREFML 7z, 3rd A 7
—VIEEIE, 1 AUBEE L E, BROMERBIFRLHRERR W 1E 20 52 5 40 4. INEM
G&LT) 2T MIM B3RS EHEE Sy 7~V 2O T To 7. 2Oy 7 —YTiE, (a)
HEECEEEE B U BREHOTHBEOERE, b)) HIA X HWAEE2EFE TR
QL BRI ED ELTEL AL LI L 3FEAOEEDM L, () AEBROIA L

Progress Monitoring (MIM-PM; ¥t « SEAK « HE « £7% + Vaughn, 2008) % HW7z, &
BB BEO FPEBNEECAON, SLCRAMIKNTEIFELDOLE S L HEEN R
bDANZAL LTz,

F— 7 —F I ZBEHFETTLV MM) FHREHOFAOREE 3rd A7 —YiEE £F
R385  Response to Intervention/Instruction (RTI)

I. MELBM

B OFRCIEEE T 2R 2 BE N =X DH5F
EHH, bOBEIZB VT 6.3% I2DIZ 3 L) fERL
HTA LY CCREMEE, 2003), 1 TH, FEEIC
RELNEL2TRT LD (FEEE) RORHEEFLEOE
HliE. 4.5% WWRATE, ZTDHL, MREBFERESD
WE CUERIEE, 2005) 12k 3, 29 LFELA
OHY I8 s L VL BERZBPIRBEORETH S &
VO IR, 2007 £ 4 i, EREBHEO AR
B2, &AF L LW BEE O, BHICE
> T3, ZLTES®, FlGHEEN=—X%2ET 5
FEHLNDORZEDESRIL, BEOFREE &
TR, HE2BLFEBTITFETHL I L EAD

* JESTATBOA A BN I S R EE R S BT SERT
*RHRILZ EbFER VY —
*** HE YMCA

BEERol,

FLd. KECBWTh I, ARV Y NVIT 27
—yav (HRCBI2RIZBEHE IS8R
L) LHEEHE—M L ORE RO S Uil n#El s n
BHEN TV, ARV Y VITFT ol —¥ g »rOent
SORPERE LD, iz, 2EOR 4% 2725 LD
(U.S. Department of Education, 2007) ®OHizit. 8
HOFERTOIFERLZES 0 TR VI BT, ALY
YNVIT a7 —YarNBEENTLED FELLE
FNTW5 w3 (Kamps & Greenwood, 2005), &
%12, Vaughn and Fuchs (2003) 1%, €3k LD &
THWONTERT 4 A7V vy —FT )V (AR
TNH L THERECERRE L AANH SN 5 0E
) TR, ZHEO2ETVTWE I EMNLD LHES
NEEGETHDBTD, BRICTFED NDOZEIEN
TLES L2 MT 2, 25 LB, kAW
T LD OHEETFAAOIYNE : 2 h T,
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VR T « HEER - PRI

el e T IVREE L T&7, £1d5, Response to
Intervention/Instruction (RTI) €57 Vv, Wh ® %
“TEICHT 2 FELORIBOEMICEET 2™ €7
VTHY, BRVANVTHEINL TS Y Ta—F0
BEmICAEL TWwbd Wz b (Speece, Case, &
Molloy, 2003)

ZORTIETNVIE. T REEOFERITBWT,
BHOBWEERRMET 2 L 2EHNELTWD, T8
HOHY (FaZvR) iF, RENCE=Y —3h,
R DEE L L RIThiX, 3o IfENKEE
BedqNb, TNTHAEB, THINZHUEASN
BONE, ARY Y NVIT 2y —yv a VOUGEEE2E
25 E0no7bDTHS (L. S. Fuchs & Fuchs, 1998;
Vaughn & Fuchs, 2003),

EARKZ RTIET VDL X, 3BHEEDET IV
LT ba s (Flz X, Marston, 2005), ZiL
kB, BIRETE, “BEOREOFRT, ¥
TOFEBIHL T, HOoFE», FEEIRILICE D,
IR R ERT 27, F2RETIH. “E1BRET. T
DRBEORAONZOTEB I LT, BEOFEEIC
Mz RN REEZTI /INEMTORERET, &
HOFHA S, wFhbFEzxond, Db T, H
B Iu VARSI Y VS RERT 27, 53R
T, “Z0THHUBZLFEBIHL, D&
PR IEER1T S, EE OFRS T, FEREE L
ABCOEBPEESNG, 2T, Hierasv
RAE=F Y 7 %1737, Kame'enui, Good, Simmons,
and Chard (2003) 2 XX, 881 BT, BED¥
WizBNT, FELBRUZFEOREI 2D &L
EORTR, R EEZERT LI kD,
80% DT ELDHEN=—XIWZBZ. DM 15% I
ST, AN RIEECIE Z TV, K5 5% OF
Edid. L ORMLL72IEENLEIC R B LR D,
ZoEo, BOomwEEPEEs A& TR, 1
FLEOKD Y ODBRPET, BERER23HD &5 2%E
HOAFNVDEBICOET ER2ARLZTEDLM, B
E20% 5 30% H5D% 5% < SWVICETHS T Z
ENRTES EDHRE D H S (Landy, Swank, Smith,
Assel, & Gunnewig, 2006; Lyon, Fletcher, Fuchs, &
Chhabra, 2006; Mathes & Denton, 2002; Torgesen,
2000) o

ZOLEETFNVOEREFZ2 2D ELT, BUR
M8 » 5wz X, the No Child Left Behind
(NCLB) Act of 2001 (PL 107-110). b “0& D
DFELDEDL RS ZVEK” OFIENH 5, ZOH

T, FZ. 3FEFEE TIZ, TRTOFEDLDOFARE
NEFELIZVANVICEESEZ2LEE2HE LT
%, National Center for Learning Disabilities (2004)
Wi, 9 E BV REENRT s ol
FELOGE., BCEDI35DRNT70% BFEH DD E
TERLEDS BIRD 2 WREENH L L bl nT
Wb, ’

S5, BEOFRCBIT 2 RIEEMNIERICE D W
oo IR LHEEEE % £ L ©7-#%&E (National
Reading Panel, 2000) &, € FNVDOEREFESL S 2T
RipRR, ZOHT, FIHOFA DEE TR, “B
Bz (explicit)”, “KREIC (systematic)”, “BEH
Hy - BUERYIC (intensive)” $5E 3 5 2 L OEEME 54
FAL T2, bb¥ T, THBET 22RA 2 FHAS
BT, AOHEORESWOHERZERE T 51
. IFEETORBET, XBPLETHSL Z L &H
ETLUNENDLZEbIBRFIN TS (OConnor,
Harty, & Fulmer, 2005), % L C. 144 TRE% Mt
T35 eNTENE., BUIREROFEZRZEL. DV
Tk, AOTIGS . XV EMEHR) 2T 5
Z Wb o5 L OConnor, Fulmer, Harty, and
Bell (2005) 3<%,

WM, 1TEEDKDD 2Tz, FthDEERW A F
WHBRTE Do TFED I, FRETBLELBL
T.mAHrDOREEL I3 dbHESINTNVS
(Francis, Shaywitz, Stuebing, Shaywitz, & Fletcher,
1996; Juel, 1988; Lipka, Lesaux, & Siegel, 2006;
Torgesen & Burgess, 1998), 235 L7zimADDOET
i, IRNTOFFHERBICHIIEHNT 5720 TR <.
AV F 2T BB IAEEOBEHBIBWTHBE
2 MIET L XN % (Stanovich, 1986), #Fiz. Kamps
and Greenwood (2005) 2 X i, 55 3 B oofedE %
MWBEETH, BAGDODETEERETATFEDIWCHLT
X, FHHOBFE CRIRLIEB 2 ETPANCTS e
EETHL LS, £, OConnor (2003) iX. 2
3ERETRIRR RS 21T o TG, X &4 23S
B TH, K40% PN ERBEZ ML Z &
MEIRETIE, 15% BWARY ¥ VLT ar—3¥ a3 v
Bashizowex L, BESNEETE, F8%icey
FollLERRELTVE, DX, AV ¥
WIT 27— a \OBRSEOWLY THREDORIR %
H 2 FE ik MoETH A5 b (Tily, 2003),
SLT. RTIZEFVODET LI HIE, FELBDX
Bo—Aww L, #HEPPIIHINT 52 L. #EEOFER
TOEOEWIEEZRMET L 2t b L bic, Z4%D
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FAEHORACHEE LR DL T EDDH 5 1 FENDOEFHIEE

BORARY Y VLT ar—vary~OBE&E2FEVEE
LZrFEIhHBrrELOND, DEV, RTI®=F L
Wik, fEETX D EE RS T3S LD HEE T v
ADRBEIBERSOIRY, L, HilRETFTNL
EUTHEEET 2 0 EPICOWTIX, BR8N, Sk
DE*ED. KEIZBWTH, BIEBHED ol idh»
DTH5 (D. Fuchs & Deshler, 2007),

2O Lz@BemoOBE X, HED LD#HF R L T
b, Do IBREEZ SO EHEE (2006) iR
NTW3, —HT, BRIZBWTIE, LD s i
o EVS T, ZRHEL, FERRHEESBEREA
ERED L Ew o BRI IZAT U H o Thign,

O LR 2B & 2 gk « HIWE « 7oK - 8k -
Vaughn (2008) X, RTIEFNVIZHB T 2BFASD S
b, “BEOFRTOEDOFHIEE” “FLEbDD%F
EPEELTIROBRECB T 2ELrREE -
B CEAEHT. ODPECBT 2BEEOERTOS
[EfgiE £ 7)), Multilayer Instruction Model (MIM
[2A4]) ZEFL T3 (Fig. 1),

MIM Tid. 98 1 EE MIM Tl Ist A7 —%
LX) T, BEOFERATHEEE TOMRN LTS
HE2EITARTOFED ER]RICT D, K F2ERE
(MIM Tid 2nd X5 —Y & k&) Tk, Ist AF—¥
DA TREOBTFTRNTEDIKL T, BEDE
BN CTHER S IEE L ERT 2, S5I1C, 2nd AT —
VTHERMIUOBZ L WFEDB RN LTI, BEDE
BASZ BT, FIRH, ERRIC, RRRTPRIC X
., O EcB b L 72 E3EEOEE MIM T
Jd AT =Y LR 2175, 2D X5, MIM ix,
RTIEFNER—ZZIELTWEH, BEE2RICT
BEbALNE, HlziE. RTI T, 2. 3BEED

BEIZDW T, HEERSE. BECRESINDIDIC
KL, MIM Tk, b ERERORIICEDYE, F
REZRWEKTES LI L Tw 3, BEiz, RTI
Tk, 2B 2 BfE 0B IER o L ixahic, MER
THER2TOH, VLB TITI. LerL.
MIM Tid. R&R LR 2 FE b L, BERNCER
TS, RN X, TRTOFELBEMT S
(T& %) JHKT2E, BENCE1IRBEOEREL
BT 52dH0. FREPEEVWIFEEET
%, ®ZTMIM WS Fl- L eHEALZOE,
ZH LIeFHEOEVTMZ, RTIOKEZEHO D
LOoThHBLDHERTE L TR S - HIWE
5 (2008) FFET T3, 2%, HLEFTH., MIM
Tk, BEOERC BT 2 FEH TCOFRN S EEE
TRCOFEDCHLTRET 22, FHEODETS
EANORIAEE L OFHXEESFERT 5 2 L H
BTHb, 2O LENERRCT 2MEE. A—€7
WELTEETZORZYTHEVWEHRLTWS
- HE S, 2008),

7o, MIM IZ3BEEFAVTH L0, Z L ke
BRDDOEENRTBLETHES L LT, IXTD
FEEB T hrb 3 “GA7. BHrTH “FHEEET

HAREOIRAXFE, BEANC— X F—FEH TR T
Xz, ZON—VHBHEAINZVLORERGEHTH
D, INERBEEDFEBICE > CTEERETH 2
Zk CKEF,1986)” “FHIcERE > TEDH S LD
iZ. LD 0w Fizth L TRAREHIi OB EBRENE R
WHLN, BRI ITON, DT OHEE IR
YO0, RAREBENAON S Z & (HBEE,
2002)” #FET T3,

EBROBHEATO st

FRITIEE AT=Y FRTOFES

BEROBEB/ATO 2nd 1St2F—IYDHTIX

BmENTEE AF—9 BUNMS ULW\FES

MR, ey, ZREHEBICELD &ﬂ/// — s — s
= —__3 1st25—Y, 2ndAF—Y

A= =9 CREBUNE CNFES

Fig. 1 #WEO¥ICBIT 2% BIgEET
(Multilayer Instruction Model [MIM]; ##zk « HE +» SEA » 7% « Vaughn, 2008)
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TREEEA T - HEEN - SFRZ 0 A

Table 1 MIM 2B % ¥R BRI — v O BFREL

1’ & BE ¥ = WEE

fEEAL 57T > Oe® FE5L - 00— @ EAEr - 000 LEwd —> @@—
BIEk BE, BES0O1XFEC B BES01IXFER BE BEZS01XFR H, BEED 1T
SnTE, FEIEME, 20T, FRIEPE, SWITRFEXIEPE, S>wTRERFE21EPE,
BT L TEHEI Bl TiX, db¥ F W) kL #EFCHLTE, 20
T—%EL. ) “Xo ERZFOXFTMIT TIE 2200F0VS5%2 OFOUVSERU-TI
T F2MLI->W/FIZ . 6) “Z5L":F% HU-TIEEML, F) FENE, db¥kFrz
T —2VEL->F ML M Gb¥lzFrZ20 “B3b”F2MNL-> 0 TFMEXds. 4
FETREHET>FEM FRML-220F00 “bEwd” FRIMNL-
< 5T - THIL 2DODFDOVBHERU -
: TE, Fb¥iFrz

DEFETIMETT

Zz Offh ﬁ%@ii%ﬁéﬁwﬁ EEXREOEREA B : “WE=Ay—1" Fig. HBEOXFE%E S,

BEOEMIZ L - TEKRI
BEWDE U BEE %Fﬁm

“B5pT FHIELIEE
2B DXSHEI Z

2) BEST, 200OXFE
PHRACB G &

#H) EZE0BEICL-
TEWRICEOOEL 25

T 5 B 7 TH,FELEER DT T LXENIEEBE AW, BT B
E o 27 %% < 57 rEIEwoLEFERD 2 LTwiZoiKort “WAFX” & “KAE
E o457 FFERPEMCEZ, Th 5. e, BEERKLC 1297

A BB Y) E woLKDEHHBILET,

Bt & UTERFERIPE 1852 XFTHBR SR

B&niz>2TlBz 3

Tnb R IPEL

FLT, UED XS 7% MIM 28w TNER 1 E4E
777 R 208 HICRHRBEHIORE 2T R, FH
KOETLBHREDODZ2FEL 2 LD, 20O, &
BBENBOFEDBLCBOTHEIENAL SN L LT
Vw3 (EE - HES, 2008), I Z TORROMERL.
MIM % 1 FERIEM L T S 72 ER I, HHEEE 790 &
ORI I DITThbzbDTHY ., Wb MIM &
HOFH & VW2 2, LIzdis T, FRAT — Y DIEEL)
BEFEL T3 b TRZ VW, LeLENES, AT
— P T DORRERIIT 2 Z L. BIEEAOELOD B
TBEHE L I 2T 25 2 TUIFECEET
HdDEHEZR D,

T, AR TR, MIMOHF TR DE T
PEENAT 2EREOR T EL~DOHEE (3rd A7
— V) TRV T 5, BRCiE, 3rd X7 —
VIHEDTED R ED XD BEMERT DL, 2.
3rd A7 — VB RITo R, FEOIEELEE
WX BERAD L & 2 FIEADRA S NLIzDIZDNT
Nz, |

. /5 &

Lo ®

MIM T, 3rd A 7 — VIBHE I HE A TEAIL/INER 2
WD 1FEIH (BF6H. LT 34). FHF#Hm 7.2

x (BRI 0.24), MISINERN ANER 1 F4
3275 R) BLUHEFEHNB/INER 1%F4 27T R)
D&EZ IR (1773048 LV 1E00 3408
Z. ML REOHEHEMN 12 HicEZE L
Learning Disabilities Inventory (LDI; L8 - & - i
H, 2005) Tk, 9% 5 £2MTENE., e OE T
EbiZ “0FFTERL” LFEEIN, FEEROTA
OFEE (“EL7 BETT Bt B FrET 37

T A7) T UOFTEDD” ol “DOFETEOD
B LTSN 24 ThHo T, £, MR
?“Oif%%@”ikﬁ“oif%@%m”kﬁﬁ

SnEOE, BT B3, FETT M5 L “FET
“BL” “*fg?k%” NEHA, “HwIT 27 BE5HAT
Hoiz,

2. Ffg&

(1) 3rd A7 —YHEESMEOZEE © 1¥HiI
X, BEOFERICBOT, TXNTOFELERRIZL
7z 1st A7 —Vi5E % MIM BB EigE Ry 7 —
EROWT 7, ZOWE Ny r—vid, “HEl
PEELEBEC CHEHMEOEB R ETS, BREH
DON—NEARICER L. V- VOEBRER L Z L7
(Table 1, Fig.2). “(BFETEL) HARKZIIZED
ELTELZONDFERERPIT LKLY, FHAHDHE
ErEhasws L’ “BrYOEHECLD. HE
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FHREHORASCEER DX T E0H 2 1 FENDEHKIEE

AW EEROTEREFEHERT L7 2HEL
TREEREPEM D Z E2HET, 2FHICX, Ist X7
—VIEEDOA TR, UL TELTED IR L.
WU < MIM #BREEifeE Sy r —Y 2wt #3
DO—FBREFEE O, BROEFBRMEEZHMNHEL 2
2nd A7 —VIRERTo R (BB, 2nd A7 —VIFHE
EBWTE., TTIKBHTETWETELIE., BEK
THIC, F—7 v bR BEREE 2 ANIE DL
DR, BFEOERSE., LV EELRECHD H
ZEELR), 2nd AT —VRBERRETCH, KAMHY
WZLwT b, 3FEMX, 3rd A7 -V
BEREE LTz, 3rd A7 — VIRENROEE T, 5K
FEHOFAHICET 57 2R A >+ Multilayer Instruc-
tion Model-Progress Monitoring (MIM-PM [ & A -
E—x A YEEE - YK - HYE - 8 - Vaughn, 2008)
D12 HRFETORE SN, MIM 2B A L7
2D 6 1 BEREZEU LOFELAHRDB A S, »

W

ORHEMON LBOTHS (B, RE. WF. ¥

FBE) OIEEFEN 40% UTOHEE Lz,

% B, MIM-PM &, 8 @ EEPHZ &)
ORETRY (B D 1EM) WEBT L7 2ARXACNT
HH, MIM CHWwWsNE T a S VAE=F ) 7T
B2, FELBDZ 7 ATOEMMNLMERZ T T L,
R (Fa v KbFEHL T, SRicd> Z
TEL G OB ORI ICEIEICIE DT
LERE)” L SO0 EIFHEL B oDESMh kT
TEWTDHLHDERELFEAT, BERBOMERT
RY]23HE)” O 2BR T, FHETHSE BE.
W - PET. BE. B 5. RS 250 0)
OBBEHZODWTIBETE 2L k> Tw5, FE
HRRTIZ AT A b 1 53T D DEF2 45T BHEOFEHKT
—FWERBMLI BT EAAY N TH D, FEBITIE
“BERFEBEGN ETATOI, |

(2) 3rd A7 —vEEp1la~pwmn: 1AT
Ao 3ATEErT T, B—E, A/NERTIEE
FEc, B/ANVERTREROME MIFFE T, 1E 204
DS 404 T/NEMIZ X% 3rd A7 —VIRE R KL
7o (MEE” “BRE” “WE” "WERE” oFt4E), 18
iy, MEE 2R EEROKE TV, Al
TEFROBE L1137 7 AOHEHRE., WAL v
TOS3HOWBTNLIAL OIFELEL L, 1, 2
LR E LTEML Tz,

3rd A 7 —Y#HE Iz OWTH ., MIM OBKRZHITE

By r—YEHOCUTo 7, BN 1 a~oRn
PUTERL, 28, FAREENICET % 3rd A7 —
VIEEL LT (@) »5 (o). () BREOREL L
D, MBBROERHE TOERMOERIE. KFHPEW2D
@ = (e 2L 2EbbHoTz,

(@ S0FDTLOIEESNIETHEDIREE VX
LARZEDLETEMEPIEBTICE > T RE !
. EoEE B L UHE,

(b) HHREEHON — VIR . Ist A7 =¥ 2nd A
F—VRTHER L TE eV — V2 HERRE L,
HEAACEE 2@ U TS OEEL. XF
EEFEDMIENDER T 2D L,

(€) BIZES T Lid% 3 DD & B LHE ¢
3ODBRBIX, “Xo T/ &D2C/&ETo" &,
KBS REEOBE. BAIHER b OZEE
Flo 22Tk, ELWREOFEZFHRT 2. B
FUOHENCHWZEBREROLRED S Lz, KT
B, RO7Y >y DIOT BT Tz, T
PP LWHEE., BEE L L B WEmL T,
ZOXDREEHFEL, BHOBEZ IO D1
Shdbole,

(d) ZOHWKCE>T-RHHREHNEEN S T LIETK
L: HOTHzZ, 3E»L5@OEBEEE W,

135> <
AL

\‘\:)Z. . .
rL=1 Ic
Fig. 2 ¥WERINV—NEIAECT 2720 0FM “BWE=AY—1"

P <Y
EhEL

\\J)Z . e
N U ol R e
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VR T - HEERR - ERZO &

FEHIREVEL W ES L E2RERL 72,

() ZLIFELTHDTRELHWT, B 2E
B AEEROLREEFEOFTOHER 2D
L7zo TERRLTEXIE. AWERLE STz, f8HE
FBRIHRITBIEL WD E S D EER LI,

) 20 HOFEENCHT 2 BREDFE,

3. MIM-PM & DZEALDAREE

FUTAMCE, Srd AT —VIEEIZASE U A

HAD . BEOFRTITo 72 MIM-PM (D% “MIM-
PM®DA” £3%) 2HTle RAMNFA M, 3rd
AT —PBEOBEKEIC SV T A b LR, HEsRh
pEEEbICA—D b D P, “MIM-PM O A” & F
2) BERUI: (3 A, & o1, ZiROHER. &
b2 H 2720, F0H%, 7V F A+ EBERIZE—725.
HEINLEBBEZ L b0 Wk, “MIM-PM © B”
L9 3) BiTol (3 AAD,

4. IBELMBOZHICHTEELAHFNELED
MREE

EE., BEOERTO MIM-PM K TE®E. FED

Wy “EEU ol SJEEL L en o 72T “EUbo Tz 3K
L o le” “BIRl L IR TCEBE R -1 /BRI
ool QEHUEOBEMER” “GiteZ &3
TS /IFETREY “REZ ERER/BETER
W zowTER (HuiREEERFEA LT, F©
LM TIEERIES 0% D7, o, EIEHIET
FERFTHEL, AREETIRZM L. TEDHERL
RTWVIIWME L), # 2T, 3rd A7 —VEEIZ
ZIT 2EiESMh B L USNBET. heDEs5 2
HBAER A SN D »E2H T,

. # %

1. 3rd 2 F—CigELMED MIM-PM BENZEL
FUBIZ. A ) £ B® (44) TiE, 3rd A
F— VB BTl ERD 5T, * 2 THKRD
REOBICEELGEVLRD SNLENEHEID B0,
YRy b =D URERITo Tz, fEHR. BE
B BEEBIURSEED UHEIZ. 1.50~8.50 D&
F) . $58% (UfE :2.00~9.50), T XRCOEFRLZH
WTTHROBICEREZERZ Ao hoTz (ps>.05),
L7e3o> T, SEOIEZE BT 5EERHRTEDE N
R TRERER TR RV EHB L, AR, B
BOSMREL2EDLETCId X7 —VHEESINR L
L. MEITo72,

SINRES B DIEERT 2T 7z MIM-PM ® A ®
RER (25 78—% > 4 VE5.50. HR{E 10.00. 75

W=ty L NVE12.00) &, FEELWZT > MIM-
PM D A’ (25 S—+x > % A )VfE 11.00, H15fE 18.00.
75 8= > % 4 VAE 20.00) B LU B DA (259
—X ¥ A NE 13.50, HH{E 18.00, 75 /83—k ¥
4 WVAE 23.00) % Fig. 3R L7z, 7V —Fv Vg -
% B CHEERET - 20 MIM-PM a4 502 e U 7z,
ER. AEEPREO N (x2(2)=16.22, p<.001),
Z I THEHBRZTI /0, R 720 —=DFERL
L2 EEAREDOTELZET, V4V 7 AV OREHT
IERLFIME 21T > 7oo SR, MIM-PM @ A 2L
MIM-PM @ A’ # & O MIM-PM @ B iz BB =5 &
5 (ps<.01). MIM-PM D A’ £ B oz A
BEERAONELo (p>.00), ki, £EFEI
B 5 OWRERE Table2 TR LTz, BB, FEZOD
BERE BB TLEFHEL £ 3202 LI
L” OREHEEEELLbDOTH S, BER. TXTD
TR CTEEENRD oI (ps<.05), & HIZHEIL
BOEE., ChodT_RTIBW T, BERICITS 7
MIM-PM @ A & #8127 > 72 MIM-PM © A’ B
FUOMIM-PM OB EOMIcEBRENRD 5Tz
(ps<.05), —/fi. #EHEBLIZIT> 7 MIM-PM D A" &
B -Dicix. BEZRAoNEPoT (ps>.05),
2. IBEBMBOFAIZNT R ELIFNEL

3rd A 7 —vigE~O&nER] (12 B#A»5 1H
A, BEOFERTERS -4 3 B o MIM-PM
£ BB X U4 3 [Eo MIM-PM E#icSh
JeFRAIKTT 5 &5 2 FOM TR A LN LD EH
Nz FER, 3rd A 7 —YHEER O 4 3 [E o MIM-
PM SEfate iz id, “Fete 2 EMF&” LB L -ElE

30

20

-
=]
10
0 L
MIM-PM®DA MIM-PM®DA’ MIM-PM®B
E=2 ) (15818 (eE®
Fig.3 3rd X 7 —YES MR O MIM-PM #&
EEOEAL
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Table 2 3rd 27— Y#HEHESME O MIM-PM BEOHEER#OZE (N=9)

MIM-PM & A MIM-PM 0 A’ MIM-PM © B
= 95 /% — ¥ 75,8 —% 25,8 — % 75,8 —% 58— % 758 — & x? 26 T Fhgee
voang THE Csivm voane TRE Uoinm vrom TRE s
5 =" 1.50 3.00 3.00 2.50 3.00 4.00 3.00 4.00 4.00 12.07** A<A™* A<B**
WE . EWT 150 2.00 3.00  2.50 3.00 3.50  3.00 3.00 4.00 10.23** A<A* A<B*
£ F 1.00 2.00 2.00 2.00 3.00 3.00 2.50 3.00 3.50 13.79%** A<A** A<B**
£ &HF 0.50 1.00 2.00 1.50 3.00 3.00 2.00 2.00 3.50 8.32* A<A™* A<B*
W 0.00 1.00 1.50  1.50 2.00 2.50  2.00 2.00 3.00 13.87*** A<A™ A<B**
W 0.00 0.00 0.50  1.00 2.00 2.00  1.00 2.00 2.50 13.94%** A<A’** A<B**
B & HF 0.00 1.00 1.00 1.00 2.00 2.00 1.00 2.00 2.50 10.64** A<A’* A<B*

ZEHED A X MIM-PM © A, A’ i MIM-PM ® A’, B iZ MIM-PM @ B 37
ERNTOERTA=B.

*p<.05 **p<.01, ***p<.00L

DA 41%. “Gitr Z L EE” L EZELZEE0D
A 33% ThH o7z, T, 3rd R 7 — VHgHES
s XU o4 3 O MIM-PM £/ 3. ‘5
B EWFET 0k I EBNER” LtRELL
EEDTFLIN L 12 718% L EFTER LT,

. # £
1. 3rd RTF—2CHESMBOBEERENDR E ML
R SIS

AFFFE T, MIM-PM @ 12 HEF 5 TO B S,
27 7 ADVE» o VIBERZEI EOBEBIAAL A S
N3 E%3rd A7 —VIEBIZEMT 50 & DDEHE
Ell, 20X, FBOOETEOFELNS 2 ER
TEEE, Ay b AT EAL A EEFEECKET S
Wo2id iz b A 505 (L. S. Fuchs & Fuchs, 1998;
Speece, 2005), < O EH#E |z D\ T, Semrud-Clike-
man (2005) &, ZFREH 1 EREERELFEDICD
Wik, EDVTEIZE=ZSF—LTWIRETHSBEL
TWw3, %7, OConnor, Fulmer, et al. (2005) .
mAEELZHINEGTFEDIZ, ACFEBOFED &
o 1Z0T 1.3 S RZE., A ORBENSTEH L D E
WEIRRTNW S, Lo T, 3rd A 7 —YIEEOET
RELT, BFFED &L 5 HEREREL. 1 FEORE
BT, EOPFMEL 7 BE OBz AR L/ 2 L 3%
LThole b FEZ D,

ROV TR, RO EER O MIM-PM © A
LHREZO MIM-PM © A’ O, B & Ui TiTo
7= MIM-PM o B & 5 & g © MIM-PM @ A @ [,
WINDEBRENL SNz, &6, FEZRFOREHRE
ThH, Ird A7 —VIEEEToOLFRTHOLESR

“BEE” “EE ‘WE WEE) 2oL I RNTOHE
RTEEENRAONZ, HETIIWY EFahroT:
“EE WE - PEE A0 WRRER L
B, BEENA SN, FHREH 2HOEEN
L7z 2T, Zho PRGN VBESNZOT
BwhEEZ L, iz, AZHFCDODVTRE, £
T, HEE, HRADFKREHRILONV —VHIEES
Nl Z L L 3IEBBROMHRIT OB o720 ED
OER EHET 5,

29 LI RE DT REE 2~ 77 &b ~NDFFL
L7188, 220, HRXOTELLDRERICEDLET
8870 77 LA REMK L IEERERIC DWW TR
BrmEI TS (2 1E, KEF, 1986, 2006, K-,
2000; AR, 2002; FRH « il - 28 - w1, 1997; KA,
1997), K¥F (1986, 2006) X, FHIDHEOBEK & F
RELDFEA « BE T IHE S 07 LA 2HEFELT
BY. zoOHT, FHREHLR D 2IEEE R EN
LTw3, flziE, RE*BDEIRVWELEVEL
. BEuEEREAEO SV — ., HaFERIERE
DSV —rTERL, HERFEOEHIZ# 7V — b2 HWT
YV URNVENICR S Z LT, SEEEOBEMBEEL T
3, KBZECIX, HECEELZ AL TEHEED
HEZBER LU, 235 LR, HE—Re2aR
EURIBEEREOTIC b A5 LN TE 5 (AT
B - FEIEELR, 1964a, 1964b; $K « T, 1996), F7z.
AN (2000) 1k, SEAZCELODLTELIC. B
HBEHOFTHYZTH - 88 2T T3, Th
kb, WERLEOFRAZXDEBIZ. BOEMK
(blending of sounds) DIEfEN LH T 22, LE
TARLEIERSTEREL TS, KL THW
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“WE=Ay— 17 (Fig. 2) b, WEORME. D%V
2ODIEBEIME < MBELTWE, ThoBnED
FHEINT 2 r 2T 5 2 L 2 HHNCERRL 72
LOTHo72, T LIHRERIE. BEREEDOH LT
ELbADEEETHADL I ENTES (WILE, 2001,
ZDEII, FHREHOEBICHELZ RTFEDIZ
. XFEFEORRIEER LFB L - THIR%E
b7z 5 T HEEMEDIRB S iz,

2. {5 EBMBOFEHICHT B ESAFNE
AT TR, Ird R T —VHBEEIML T3 &
., BEUOBIMET, FELORARCKHTIESZH
WEENEEMS AN, ZOFRIX. FkO=
—ADHBHFEDIWNEMT, LVHABLOEHEL
D LOPFEE T IEEI RSN EITLD,
FAHNT 2HOERBREE E 2720 TRV L H
89 %, NMNEMTORBIF, —FHEEICHR, FLB
WikEE L T, BRI FEENOSMEEE» T 5 &
BERBCIDEEZL, DED, FEBD=—X%FE
BLZXS, BECHEORSPREEL. FELOR
JRZIGCTHBD 7 4 — ¥ Ny 7252 % 2 306
WWisd, ZOXI e, MBEERRDLD, BEL
TEHHE DT 2EDY T 2%, FfbLTfTo 74
— RNy 7 OEBEHIZDW TR, FRRIC. FRACEZ]
BOETEDDHLFEDBANDIHBELZODWIHMRL
Santoro, Coyne, and Simmons (2006) <° Elbaum,
Vaughn, Hughes, and Moody (2000) b $8f&3 5 & Z
2Th5b,
ZBEZSET VBT 3EFRB IOV T, @5
E7 R ENEME, FHEERICL 2FRDE
BEEINTWS (Iversen, Tunmer, & Chapman,
2005; Vaughn & Linan-Thompson, 2003) . Iversen et
al. (2005) X nid, & NEHTOREDH T
. o BREER Kol @ARleT7T ET
. BT OE S BEERSA S I LR D,
WS, ZOIRE LT, 7 R/NEFIE. FFEe
WE. BT E0WEREL. IV w23 FEREE
DEDTRZODE LTS, EPICEFE BT
b, AVZHEDTAEIFTETE., Ro7Y) %
HPZEWI b Ho T, FREDOEHLoLTFED
P, BEREL 23 2KFVAONT, £l BHE
WTOBDADRWTFE BB, 3rd A 57— VIREDF T
. REZHETHOSMNE &L B wEV. BB
KHEITLIHHbLAON, HEHELEL L b
725

MUT. BHzmAsrORERZIZ 2 FE b, B

FHRIO b 2168 %, T HPBBHICrrb S 2
ERELEMS, B, £HENCTS 2 EPFIRK
&3 3 Rf#E (OConnor, Fulmer, et al., 2005) 33, 2t
BRBHTHRBINIEWZ B, £/, 1[H205
M5 404>, FHAE® 3rd X7 — VIEEIZ X V., Bk
FHOZRAOBENA L LT TR, FEHODH
AT BES 2, el L ZBUTHCERELS
Folelbdb, ZORODFHEFCREITHELE TS L
BHRTH->T %25,

3. SHOBRE

BEOFHBRATOMBENLEETDH S Ist AT —
V. AT, HEELHEOMEMRMS 2R H Ui
EHREETHL 2nd AT —Y %o TLTHEB,
1L 3FHHOERE T, FEDOEARATDHLIH A, K»
THRHREHOA S TCBEORALC RN R D ET & &R
FTFELOFEEPHL NI >z, ERER., 18 (1%
) Bl Tk, AT, Bz, PR
DHHIEERTI L iTL>o RN ETONZ 2 &
bR ENTz, 12720, 25 LI-ETIIEE TR
EFenzEF2ciE, 3rd A5 — Y I A B LEC,
ISt A7 —YBIPMAdAT—VERTCE-ZLICE
ZERBREVEHRET S, Lo T, R RS
TEEIE, AT —Y T DM OREE LD
2. ZEIREE TSR ERE I AN RTE HN
PARURTHD EFEZ 5,

—F. BRI NEFELE S, FIiE, SBATK
Hzsw»iitEanTw iz sl 25 EiHEEET
VT, AEMCERZHTTVEIELDHD,
IdAT —YH/-5HEEREL->TH. 1H30SL
b H. EEM FebloTwizd E (Blz
IX. O’Connor, Harty, et al., 2005; Vaughn, Linan-
Thompson, & Hickman, 2003) . AL & i3I B

LTODPRYVDOENDHL, SB’. LVEDT 5%

BaH BT, FEBITRTIRRE L. FRESSTOERK
AlREE & 2 EA LS, bBER BV T, FHROE
ETFTNVOEVREFHL T BLEBDH S5,

¥z, SH, $FE TR, HEACEHFLEZEULE
G OB, (FBFTh) HENZ»IZEVEL
THEZ L5625 L CL2HmAOEEDH.E, HERN
WHW 2 REROILK LA ER Bz, IESORK
Bl L BB W T 2RI L 5 £, AR OV ~V
PEIZLZFEHOMICIE, BT 25 L ALE T 5
BB B/t OGS 5 (Molfese, Fonar-
yova Key, Kelly, Cunningham, Terrell, Ferguson,
Molfese, & Bonebright, 2006), Z® X 51z, ElE
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Intensive Instruction on Special Morae for First-Grade
Struggling Readers: The Multilayer Instruction
Model (MIM) in General Education Classes

Akiko KAizu*, Miho TANUMA**, and Koyumi HIRAKI***

* National Institute of Special Needs Education
(Yokosuka-Shi, 239-8585)
**Ota Training Center for Disabled Children
(Ota-ku, 146-0083)
***Tokyo YMCA
(Koto-ku, 135-0016)

The Multilayer Instruction Model (MIM; Kaizu, Tanuma, Hiraki, Ito, & Vaughn, 2008) of reading and writing
special morae consists of 3 stages of instruction: (1) all students receive an effective core instruction in general
education classrooms, (2) additional instruction is given to students for whom the first-stage instruction was
insufficient, and (3) intensive instruction that includes flexible grouping is given to those students who are
struggling. The present study investigates effects of the third-stage instruction. Participants were 9 elementary school
first-graders (mean age 7.2 years, SD =0.24) who had severe reading difficulties. Instruction based on the Multilayer
Instruction Model package on special morae was provided for 20-40 minutes per week from the end of January to
the middle of March to groups of 5 or fewer students. This package focuses on (a) helping children understand
syllable/mora structure by visualizing special morae and by having the children perform some action that presents
the rhythm of the corresponding morae, (b) gaining speed in reading words that are familiar to the children by
having them read words as one visual cluster, and (c¢) expanding and applying real sentences. Results from
Multilayer Instruction Model-Progress Monitoring (MIM-PM; Kaizu, Hiraki, Tanuma, Ito, & Vaughn, 2008) which
targets reading special morae, administered before and after the third-stage instruction, indicated that the third-stage
instruction resulted in significant improvement in the students’ scores on the Multilayer Instruction Model-Progress

Monitoring; their comments about reading also became more positive.

Key Words: Multilayer Instruction Model (MIM), problems reading special morae, third-stage instruction,

intensive instruction, Response to Intervention/Instruction (RTT)
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